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Received Background: Grammar anxiety is a persistent affective barrier that negatively affects

27-11-2025 EFL  students grammatical performance in higher education settings.
Accepted: Obijectives: This study intends to investigate the levels, subscales, and severity of
06‘03‘2026 grammar anxiety among fourth-semester EFL students.

Published: Method: In this study, a quantitative descriptive design was utilized, with the
21-04-2026 structured questionnaire serving as the primary source for data collection. The target
population consisted of 135 fourth-semester students. However, only 90 students
voluntarily participated by completing the questionnaire. Therefore, the study
employed a convenience sampling technique. The Grammar Anxiety Scale, which was
developed by Ekinci Celikpazu and Tasdemir, was used as the research instrument.
Data analysis was done through descriptive statistics, mean scores, and categorization
procedures regarding severity to determine levels and patterns of grammar anxiety.
Results and Discussion: It was revealed in the results that 68.89% of the students
experience grammar anxiety at a moderate level, 16.67% at a high level, and 14.44% at
alow level. The highest anxiety level, among the three subscales, falls into the Emphasis
on Grammar Learning subscales, followed by Student Confidence and then Grammar
Learning Experience. The researchers concluded that grammar anxiety still remains
one of the significant affective factors influencing students' confidence and
participation. On the ground of these findings, it is recommended to English teachers
to provide a supportive, communicative, and student-centered environment, which
may reduce anxiety and enhance student engagement in grammar learning.
Conclusions and Implications: This study concludes that grammar anxiety still
remains an influential factor in EFL students grammar learning and underlines the need
for supportive instructional strategies. From these results, implications have been
offered to teachers, curriculum designers, and future researchers on developing
approaches that minimize anxiety and enhance grammar learning outcomes.
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ABSTRAK

Latar Belakang: Kecemasan tata bahasa adalah penghalang afektif persisten yang
berdampak negatif pada kinetja tata bahasa pelajar EFL di lingkungan pendidikan tinggi.
Tujuan: Penelitian ini bermaksud untuk menyelidiki tingkat, subskala, dan tingkat
keparahan kecemasan tata bahasa di antara siswa EFL. semester empat. Metode: Dalam
penelitian ini digunakan desain deskriptif kuantitatif, dengan kuesioner terstruktur



mailto:audymokoginta21@gmail.com
mailto:indriwirahmi@ung.ac.id
mailto:widyartiali@ung.ac.id
mailto:email3@language.ac.id3
https://doi.org/10.58194/eloquence.v5i1.3179

Grammar Anxiety Levels and Subscale Among EFL Students .. .... | © Indri Wirahmi Bay

berfungsi sebagai sumber utama pengumpulan data. Populasi sasaran termasuk 90
mahasiswa semester empat, dan total pengambilan sampel diterapkan untuk
memasukkan mereka semua dalam sampel. Skala Kecemasan Tata Bahasa, yang
dikembangkan oleh Ekinci Celikpazu dan Tagdemir, digunakan sebagai instrumen
penelitian. Analisis data dilakukan melalui statistik deskriptif, skor rata-rata, dan
prosedur kategorisasi mengenai tingkat keparahan untuk menentukan tingkat dan pola
kecemasan tata bahasa.

Hasil dan Diskusi: Terungkap dalam hasil bahwa 68,89% siswa mengalami kecemasan
tata bahasa pada tingkat sedang, 16,67% pada tingkat tinggi, dan 14,44% pada tingkat
rendah. Tingkat kecemasan tertinggi, di antara tiga subskala, termasuk dalam subskala
Penckanan pada Pembelajaran Tata Bahasa, diikuti oleh Kepercayaan Siswa dan
kemudian Pengalaman Belajar Tata Bahasa. Para peneliti menyimpulkan bahwa
kecemasan tata bahasa masih tetap menjadi salah satu faktor afektif signifikan yang
mempengaruhi kepercayaan diri dan partisipasi siswa. Atas dasar temuan ini,
direkomendasikan kepada guru bahasa Inggris untuk menyediakan lingkungan yang
mendukung, komunikatif, dan berpusat pada siswa, yang dapat mengurangi kecemasan
dan meningkatkan keterlibatan siswa dalam pembelajaran tata bahasa.

Kesimpulan dan Implikasi: Studi ini menyimpulkan bahwa kecemasan tata bahasa
masih tetap menjadi faktor yang berpengaruh dalam pembelajaran tata bahasa pelajar
EFL dan menggarisbawahi perlunya strategi instruksional yang mendukung. Dari hasil
ini, implikasi telah ditawarkan kepada guru, perancang kurikulum, dan peneliti masa
depan untuk mengembangkan pendekatan yang meminimalkan kecemasan dan
meningkatkan hasil pembelajaran tata bahasa.

Kata Kunci Kecemasan Tata Babasa, Babasa Inggris Sebagai Bahasa Asing, Pembelajaran Tata Babasa
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INTRODUCTION

Language education is a fundamental cornerstone in developing the students abilities in
reading, listening, speaking, and writing while building up their ways of thinking and perceiving
information. Language use is intrinsically linked with thinking as people usually need linguistic
forms to reflect, develop, and bring coherence to their thoughts. Because of this, grammar
instruction could not be isolated from language learning but rather constitutes a vital part of the
process. Grammar is commonly characterized as a structural system consisting of principles that
can be considered in isolation from phonology or meaning. This view signals grammar's central
place in constructing and delivering meaning. Thus, proficient grammatical competence can be
established as the threshold to successful communication, particularly in EFL contexts.[1], [2]

Although grammar is crucial, its mastery is not an intuitive process for the learner; rather, it
must be provided through explicit and systematic instruction. Learners in language classes need
systematic guidance in developing grammatical accuracy and fluency. It would appear that targeted
intervention is often necessary to improve grammar, spelling, and punctuation, implying that
grammar needs to be meaningfully integrated within all aspects of language learning. Too often,
grammar becomes a significant stumbling block for EFL students, particularly when they face the
daunting tasks of essay writing, sentence building, or even academic communication. The usually
ensuing psychological responses include anxiety, hesitation, and avoidance in language use.[3]

Anxiety is widely regarded as one of the most influential affective variables in language
learning. Anxiety is manifested through tension, fear, nervousness, and worry, which interferes
with learners' performance in various language tasks. In the process of EFL learning, grammar
anxiety arises when students are overwhelmed by complicated rules, fear making mistakes, or
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cannot apply grammar appropriately in communication. Anxiety impairs learners' performance in
the process of English learning. Grammar anxiety has been found to impede speaking and writing
fluency because anxious students overthink grammatical rules rather than talk freely. This
phenomenon was observed among tertiary students in Bangladesh, where an overemphasis on
grammatical accuracy leads to hesitation and disrupted fluency in the process of
communication.[4], [5]

Grammar anxiety is influenced by several contributory factors such as grammar tests, an
immense amount of grammatical material, teachers' emphasis on etror correction, and the
mismatch between traditional grammar teaching and communicative approaches. Unlike other
types of language anxiety, for example, such as speaking anxiety or writing anxiety, grammar anxiety
refers to the emotional reaction of learners when they interact with grammar rules, exercises, or
corrections. Whereas speaking anxiety refers to oral communication and writing anxiety refers to
written performance, grammar anxiety reflects discomfort and tension linked only to grammar
learning tasks. From this perspective, it seems that grammar possesses some unique challenges
which may give rise to stronger feelings of insecurity and confusion compared to other language
skills.[7], [8], [9]

Several of the prior studies have already focused on investigating the phenomenon of
grammar anxiety by considering the three subscales suggested by Ekinci Celikpazu and Tasdemir,
namely: (1) emphasis on grammar learning, (2) learner beliefs, and (3) grammar learning experience.
Most of these studies evidenced that negative experiences, inflexible instructional approaches, and
learners' beliefs about grammar difficulty increase anxiety levels. Despite the interest in the
construct, one important research gap is that few have explored grammar anxiety based on their
severity levels-low, moderate, high-particularly in higher education settings. Most earlier research
focuses only on the identification of factors or the descriptions of students' perceptions, but does
not categorize the intensity of grammar anxiety experienced by students nor how such differences
in severity shape their emotional experiences.[1]

Anxiety is considered a major barrier in the process of mastering English, according to some
studies carried out in both the Philippines and Indonesia. Filipino students experience high anxiety
in oral communication and error correction. These studies deepen the understanding of language
anxiety in general but still do not address grammar anxiety from the perspective of severity levels.
Anxiety is also a significant factor in L2 learning; however, its specific dimension-grammar anxiety-
remains underexplored.[10], [11], [12]

In the absence of such research, this study will add a new dimension to the existing literature
by looking at grammar anxiety as a domain-specific affective construct in itself, rather than always
relating it to performance in speaking or writing. The research will rest on the framework of the
Grammar Anxiety Scales (GAS), proposed by Ekinci Celikpazu and Tasdemir, which
conceptualizes grammar anxiety as an emotional reaction that has its roots in learners' beliefs, past
learning experiences, and perceptions about grammar. This framework will enable the research to
classify students' grammar anxiety in terms of severity to offer a more specific and detailed
explanation of their emotional reactions.

This research is novel in the sense that it explores grammar anxiety in terms of severity in
the Indonesian context among ELESP students at Universitas Negeri Gorontalo. Although
previous studies have indicated factors that may result in grammar anxiety, very few research works
have attempted to classify anxiety into its level of severity with the intention of understanding its
intensity and implications. This research fills this gap and adds new insights into how grammar
anxiety is manifested in pre-service teachers of English, for whom grammatical mastery is a
significant determinant of academic and professional success.
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The importance of this research is two-fold: it gives educators and curriculum developers a
better understanding of the intensity of grammar anxiety students go through and allows them to
come up with strategies that are more encouraging and instill confidence in grammar learning. This
identification of the severity of anxiety will help institutions identify learners who might need
additional academic or psychological support to master grammar.

Consequently, the particular objective of this research is to describe the level, subscale, and
severity of grammar anxiety of the fourth-semester students of the English Language Education
Study Programme at Universitas Negeri Gorontalo using the Grammar Anxiety Scale. Addressing
this objective, the research hopes to contribute empirical data to add to the literature on domain-
specific language anxiety and inform grammar instructional development for EFL contexts.

LITERATURE REVIEW

The English Language Education Study Programme at Universitas Negeri Gorontalo
represents one of the leading university programs in language education, which is designed to grow
towards international accreditation and recognition. In addition, Good Faculty Governance
supports contributions to ELESP within the university’s global-oriented vision through an increase
in collaborative research with foreign institutions, global publishing, the development of digital
education, community partnerships with foreign institutions, and enhancement of global academic
networks. All these innovations have shown that the program's international orientation is growing
and is expected to be further developed in the coming years.

Within this institutional context, the curriculum of the English Language Education Study
Programme is systematically designed based on the national curriculum. It offers more than 60
courses with a total of 152 credits, which can be completed within eight semesters. These courses
are divided into compulsory and elective subjects, while the compulsory courses are divided into
national-level, university-level, and departmental-level courses. National-level courses include
Pancasila, Religion, and Bahasa Indonesia, while university-level courses like Teaching Profession
and PPL strengthen the practical and pedagogical competencies that students need in teaching.
Departmental-level courses provide strong academic and methodological competence in Intensive
English Course, English Phonetics and Phonology, English Poetry, Curriculum and Material
Development, and qualitative and quantitative research courses. Students may opt for the elective
courses Translation, Interpreting, Teaching English for Young Learners, and Gender, Language
and Inequality to deepen certain interests and add more competencies.|[13]

The curriculum is also designed with prerequisite sequences to ensure the logical flow of
learning. For instance, Intensive English Course should be taken before Writing for Professional
Context, which then leads to Writing for Academic Purposes. Poetry needs to be taken before
Prose, and Translation and Interpreting are needed before advanced translation and interpreting
courses. These activities enhance cross-cultural competence, professional readiness, and holistic
learning in such a way that upon completion, the graduates will have acquired not only theoretical
but also practical language education skills.

The English Grammar course is one of the key components of this curriculum and is a
compulsory subject designed for the second-semester students who have followed the Intensive
English Course. This course is also aimed at strengthening the grammatical concepts and their use
in the spoken and written communication of the students. The course learning outcomes are that
on completion of the course, students are able to explain grammar concepts; use English aspects
and tenses; apply modals, conditional sentences, passive voice, and question formation; apply
reported speech and subordinate clauses; and identify grammatical errors in writing. The syllabus
focuses on interactive learning, integrating discussions, case-based learning, analytical tasks, and
problem-solving activities. Teaching materials will provide basic topics of grammar terminology,
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tense systems, modal verbs, conditional constructions, passive voice, question formation, reported
speech, and subordinate clauses. Assessment would be through assignments 15%, mid-term test
35%, and a case-method-based final project 50% focusing on grammatical error analysis. By such
structuring, the syllabus will support both linguistic competence and pedagogical preparedness so
that the student can use the knowledge of grammar effectively in real-time.

Foreign language anxiety is central to a discussion of learners' emotional experiences in
language education. It is a distinctive psychological construct combining a complex mix of self-
perceptions, beliefs, emotions, and behaviors that emerge from the challenges of learning a foreign
language. FLA consists of communication apprehension, fear of negative evaluation, and test
anxiety, each of which negatively influences language performance and cognitive processing.
Therefore, individual traits such as perfectionism, low confidence, and unrealistic expectations are
considered contributing factors to anxiety levels along with external factors like teaching style and
classroom atmosphere. Moreover, studies show that learners experiencing high FLA tend to avoid
speaking, underestimate their language competence, demonstrate poor working memory
performance, and often struggle during the production of the language.[14], [15], [106], [17]

Cognitive effects of FLLA are related to input, processing, and output. Severe anxiety depletes
working memory, decreases comprehension of subtle structures, and makes it difficult to recall
language rules correctly. Affective effects involve lowered motivation, negative attitudes toward
the learning process, avoidance of situations requiring language use, and general lack of
participation. Situational variables, such as strictly error-centered instruction, accentuate anxiety,
while non-threatening, communicative classes and positive feedback dampen anxiety. Therefore,
internal and external factors interact to determine the level and types of FLA in different learning
contexts. Three specific forms of FLLA-communication apprehension, fear of negative evaluation,
and test anxiety-further demonstrate how anxiety influences learners. Communication
apprehension involves a fear of speaking because one is afraid of making a mistake or feeling
embarrassed. Quite logically, students avoid speaking activities, particularly unpredictable ot 'high-
stakes' ones, and may make long-lasting aversions toward oral communication. Fear of negative
evaluation pertains to learners' concern about receiving peer or teacher evaluation and applies to
silence, avoidance, and preparticipation stress. It can also cause emotional harm and problems in
achievement, especially in classrooms with high levels of competitiveness or strong evaluation. Test
anxiety occurs during testing times and has related cognitive interference, physical symptoms, and
reduced performance. High levels of test anxiety correlate with lower levels of language
achievement, such as that observed among Chinese medical students and Thai learners of Chinese.
Altogether, these factors suggest that anxiety is an important factor that shapes performance and
long-term involvement in learning.[18], [19], [20], [21], [22]

Grammar Anxiety is a domain-specific form of foreign language anxiety related to learners'
emotional discomfort while dealing with grammar-related tasks. It arises from the fear of mistakes,
complex rules, negative past experiences, and rigid teaching methods. Grammar usually seems
complicated and inflexible to learners; therefore, this perception develops greater levels of stress,
avoidance, and lowered confidence. GAS, as designed by Ekinci Celikpazu and Tagdemir,
conceptualizes grammar anxiety in terms of three sub-scales: Emphasis on Grammar Learning,
Learner Beliefs, and Grammar Learning Experience. The model corresponds respectively to GTA,
GCA, and GLA. It supplies a framework in which specific sources and the severity of grammar
anxiety may be analyzed in detail, taking into account how it does or will affect performance in
other skills such as reading, writing, and speaking.[23]

Grammar anxiety has a threefold effect on learners, both cognitively, motivationally, and
communicatively. High anxiety increases cognitive load, reduces working memory function, and
slows down grammar processing. Motivationally, grammar anxiety leads to negative attitudes,
avoidance, and withdrawal from grammar tasks. In communication, anxious learners hesitate to
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speak or write, limit sentence complexity, and struggle in academic writing tasks due to
preoccupation with accuracy. Supportive teaching strategies, error-tolerant environments, and
communicative approaches help mitigate these obstacles and encourage learners to engage more
confidently with grammar. At the same time, students' anxiety can be usually found on every
learning subject, especially on learning grammar.[24], [25], [206]

The GAS framework further differentiates the level of grammar anxiety as low, moderate,
and high. Low-anxiety students view grammar in a positive perspective and take risks, while
moderate-anxiety students are intermittently nervous, and their performance is impaired only when
under pressure. Highly anxious learners experience intense fear and avoidance, impacting overall
proficiency and effective communication. Such levels can be viewed from the three sub-scales of
GAS and are useful indications for teaching interventions. Previous research has contributed to
the understanding of grammar anxiety by adopting the GAS instrument. Ekinci Celikpazu &
Tasdemir indicated the structure with three factors and the relationship of anxiety to grammar
performance. Two previous Studies applied GAS to investigate anxiety related to academic writing.
The results indicated different anxiety levels across the sub-scales: grammar learning with low
anxiety (64%), high anxiety from learner beliefs (82.13%), and high in grammar learning experience
(77%). The factors that notably contribute to anxiety from both studies are internal, such as fear
of mistakes, negative evaluation, and low confidence, and external, such as strict teachers, tense
classrooms, and peer pressure. Among the students, the strategies adopted included incidental and
intentional grammar learning and the use of Al grammar checkers like Grammarly. These studies
have shown that while the GAS is applicable in Indonesia, most of the research focuses on the
causes rather than the severity classification.[27], [28]

The theoretical basis for this study involves FLLA theory and its extensions into grammar
anxiety. The sub-scales of the GAS accord well with the constituents of FLLA, especially test anxiety
and fear of negative evaluation, and offer a domain-specific elaboration about grammar. Integration
of GTA, GCA, and GLA further fortifies the interpretive framework by linking psychological

responses to learning, use, and evaluation of grammar.

Few studies have divided anxiety about grammar into quantitative scales, such as GAS; no
research has investigated grammar anxiety in ELESP students at the Universitas Negeri Gorontalo.
Hence, this study endeavors to fill this gap by using GAS to measure levels and sub-scales
distributions of grammar anxiety among fourth-semester ELESP students in the 2023/2024
academic year.

METHOD

This research used a quantitative descriptive study design to investigate the levels of grammar
anxiety among the fourth-semester students in the English Language Education Study Program,
Universitas Negeri Gorontalo. Quantitative descriptive research is a systematic process focused on
collecting numerical data to describe a phenomenon as it occurs in nature. The design in this study
has enabled the researcher to measure the students' grammar anxiety levels by using numerical
scores derived from questionnaires and classify them into predefined categories.|[29]

Although the primary orientation of this study was quantitative, qualitative data were also
obtained through semi-structured interviews. This complemented the approach by allowing further
probing into students' expetiences and feelings that concern grammar anxiety. Qualitative data thus
reinforce and help explain the quantitative findings.

The population of this study consisted of 135 fourth-semester students in the English
Language Education Study Program at Universitas Negeri Gorontalo. However, only 90 students
participated by voluntarily completing the questionnaire. Therefore, this study employed a
convenience sampling technique, as the sample was determined based on participants’ availability
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and willingness to respond. This was chosen because they had undergone the foundational courses
of Grammar, Linguistics, and English Skills; thus, they are sufficiently experienced in grammar
learning and relevant for the purpose of the study. At the questionnaire stage, further participants
were purposively selected in order to conduct follow-up interviews with representatives at high,
moderate, and low grammar anxiety levels based on the scores of the questionnaires. This ensured
that interview data reflected a balanced representation of varying anxiety levels.

The researcher obtained official permission from the Head of the English Language
Education Study Program before collecting data. The principles of ethics were followed, and it was
assured that the participation was voluntary, confidential, and solely for academic purposes.

The primary instrument used in this study was the Grammar Anxiety Scale (GAS) developed
by Ekinci Celikpazu and Tasdemir. The instrument consists of 33 items measured on a 4-point
Likert scale (1 = Never, 2 = Sometimes, 3 = Usually, 4 = Always). GAS contains three subscales:

1. Emphasis on Grammar Learning
2. Learner Beliefs
3. Grammar Learning Experience

Students’ total scores were used to classify their grammar anxiety levels into the following
categories:

1. Low Anxiety: 33—66
2. Moderate Anxiety: 67—100
3. High Anxiety: = 101

Each subscale also had its own scoring range to determine low, moderate, or high anxiety
levels. These predetermined ranges from the instrument developers ensured standardized
interpretation of grammar anxiety severity. These score classifications were adopted from the
original Grammar Anxiety Scale (GAS) developed by Ekinci Celikpazu and Tasdemir, ensuring
consistency with the instrument’s empirical validation. Furthermore, for the three categories of
grammatical anxiety levels on the third subscale are classified as follows:

For the Emphasis on grammar learning sub-scale, the following are:
1. Scores of 14 to 28 indicate a low level of anxiety,
2. Scores of 29 to 43 indicate a moderate level of anxiety, and
3. Scores above 44 indicate a high level of anxiety.
For the learner beliefs sub-scale are:
1. Scores of 10 to 20 indicate a low level of anxiety,
2. Scores of 21 to 31 indicate a moderate level of anxiety, and
3. Scores above 32 indicate a high level of anxiety.
For the grammar learning experience sub-scale, the following are:
1. Scores of 9 to 18 indicate a low level of anxiety,
2. Scores of 19 to 27 indicate a moderate level of anxiety, and
3. Scores above 28 indicate a high level of anxiety.

A semi-structured interview guide served as the supplementary instrument. Interview
questions were open-ended and developed based on patterns and trends observed in the
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questionnaire results. The interview aimed to explore students’ emotional responses, previous
learning experiences, and personal beliefs about grammar that could not be fully captured by
numerical data. Interviews were conducted with students who had high, moderate, or low anxiety
scores to ensure a comprehensive understanding of the phenomenon.

The Grammar Anxiety Scale was converted into an online survey using Google Forms. The
link was distributed to all fourth-semester students. Participants were instructed to read each
statement carefully and select the option that best represented their experiences. Responses were
automatically recorded and downloaded for analysis. After analyzing the questionnaire responses,
participants with varying anxiety levels were identified using purposive sampling. Semi-structured
interviews were conducted to obtain more detailed insights into the sources, manifestations, and
experiences of grammar anxiety. Interviews were informal, flexible, and designed to encourage
participants to express their perspectives freely.

Quantitative data from the questionnaire were analyzed using descriptive statistics. All
responses were tabulated and categorized according to the 4-point Likert scale. Percentages were
calculated to determine the distribution of responses for each item using the formula:[30]

P =L« 100%
N

Where P represents the percentage, F the frequency, and N the total number of respondents.

In addition to frequency and percentage analysis, the mean score of each sub-scale was
converted into a percentage to facilitate comparison. The percentage score was calculated using the
formula:

P =L« 100%
N

Where P represents the Percentage, I the Frequency (the score of students who answer, and
N the Maximum score.

Based on the results, students’ anxiety levels were categorized as low, moderate, or high,
following the classifications proposed by Ekinci Celikpazu & Tasdemir. The data were presented
through tables and bar graphs to visualize patterns and trends clearly. The researcher then
interpreted which of the three factors; emphasis on grammar learning, learner beliefs, or grammar
learning experience, contributed most significantly to students’ grammar anxiety. Meanwhile, the
qualitative data gathered from interviews were analyzed using thematic analysis to identify recurring
themes and patterns. This method enabled the researcher to extract meaningful insights that
supported and expanded the quantitative findings. The integration of both data sources provided
a more comprehensive understanding of grammar anxiety among EFL students. To ensure validity,
the study employed methodological triangulation, using both quantitative and qualitative
techniques to cross-check and confirm the results.

Finally, this study strictly adhered to ethical research principles. The Grammar Anxiety Scale
(GAS) was used solely for academic purposes, and participants’ confidentiality was guaranteed
throughout the study. The researcher ensured that all collected data were securely stored and
anonymized, with no personal identifiers disclosed beyond scientific reporting. Overall, this
methodological approach provided a solid foundation for examining the levels, subscales, and
patterns of grammar anxiety among ELESP students at Universitas Negeri Gorontalo, thereby
supporting the overarching aim of understanding affective factors in English grammar learning.

RESULT AND DISCUSSION

The findings revealed that students experienced different levels of grammar anxiety,
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categorized into low, moderate, and high levels according to the GAS classification system.

Tabel 1. The Results of Frequency GAS Level

Range of Scores Frequency Percentage
Low (33-606) 13 14,44%
Moderate (67-100) 62 68,89%
High (above 101) 15 16,67%
Total 90 100,00%

Table 1 shows that most ELESP students (68,89%) experienced moderate grammar anxiety,
while (14,44%) experienced low anxiety and (16,67%) experienced high anxiety. This indicates that
grammar learning is a moderately stressful component of English learning for most students. The
analysis was further divided into three sub-scales: Emphasis on Grammar Learning, Learner Beliefs, and
Grammar Learning Experience, as proposed in the GAS framework.

Tabel 2. The Results of Emphasis on Grammar Learning

Range of Scores Frequency Percentage
Low (14-28) 5 5,56%
Moderate (29-43) 29 32,22%
High (above 44) 56 62,22%
Total 90 100,00%

Results for the Emphasis on Grammar Learning sub-scale, indicate that 56 students fall into
the high-anxiety category (62.22%), followed by the moderate category (32.22%), with 29 students,
and a small proportion in the low category (5.56%), with 5 students. This indicates that many
students feel considerable pressure when learning and mastering grammar rules, making this aspect
the most dominant source of anxiety.

Tabel 3. The Results of Learner Beliefs

Range of Scores Frequency Percentage
Low (10-20) 19 21,11%
Moderate (21-31) 40 44.,44%
High (above 32) 31 34.,44%
Total 90 100,00%

Result shows the majority of students are in the moderate category (44.44%) with 40
students, followed by the high category (34.44%) with 31 students, and the low category (21.11%)
with 19 students. This finding suggests that while some students hold positive beliefs about their
grammar ability, others still lack confidence, which contributes to their anxiety levels.

Tabel 4. The Results of Grammar Learning Experiences

Range of Scores Frequency Percentage
Low (9-18) 55 61,11%
Moderate (19-27) 23 25,56%
High (above 28) 12 13,33%
Total 90 100,00%

Result shows the Grammar Learning Experience sub-scale, indicate that most students (55
students) fall into the low-anxiety category (61.11%), followed by the moderate category (25.56%),
with 23 students, and the high category (13.33%), with 12 students. This suggests that past

experiences in learning grammar are not a major source of anxiety for most students.
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After obtaining the data results, the researchers compared each sub-scale, which includes the
overall result average score of the Emphasis on Grammar Learning sub-scale (78%), the Learner
Beliefs sub-scale (69%), and the Grammar Learning Experience sub-scale (52%). Based on the
percentage data result, the highest anxiety level towards grammar is the Emphasis on Grammar
Learning sub-scale with 78%.

These findings indicate that there are different grammatical anxiety levels among the fourth-
semester ELESP students at Universitas Negeri Gorontalo. Most students were in the moderate
category, which means grammar learning creates a situation of noticeable tension but tolerable.
Fewer students suffered from low anxiety, while a similar number reported high anxiety, showing
that stress related to grammar is there and does not affect all students equally. These findings can
be interpreted to mean that grammar remains a psychologically taxing aspect of learning English,
which reflects both the cognitive load and the evaluative pressure commonly associated with rule-
based language performance.

Further analysis of the three sub-scales that comprise the Grammar Anxiety Scale yields
further insight into the sources of anxiety. The sub-scales known as Emphasis on Grammar
Learning was identified as the strongest contributor, with most students obtaining high-anxiety
scores. This implies that expectations pertinent to the accuracy, rules, and assessments associated
with grammar place significant pressure on learners. The Learner Beliefs sub-scale presented
moderate anxiety, with many students still having inadequate perceptions of their own grammar
ability and thus feeling diffident during learning activities. In contrast, the Grammar Learning
Experience sub-scales obtained mostly low-anxiety scores for most students, meaning that prior
grammar learning experiences were not a big source of anxiety for them. This reflects that current
learning conditions and academic expectations have a stronger bearing upon students' anxiety
rather than their previous classroom experiences.

Interview data support these quantitative findings. Students who reported high anxiety
described extreme pressure during grammar tests and fear of making mistakes, whereas students
with moderate anxiety mentioned that they hesitate to participate because they are afraid of using
incorrect grammar. On the other hand, the students in the low-anxiety group described favorable
past learning experiences which helped them be better prepared for grammar-related tasks. These
accounts confirm that grammar anxiety is shaped not only by classroom evaluation but also by
students' internal beliefs and learning histories. The combined interpretation of these results
indicates that the sources of grammar anxiety among ELESP students are dominated by evaluative
factors, especially strict expectations for grammatical correctness, and to a lesser degree, by
personal beliefs and past experiences. Such findings support the greater understanding that anxiety
about a foreign language often emanates from a fear of making mistakes and being judged on them,
most especially in structured and rule-bound aspects of the language, such as grammar. On the
whole, the data show that grammar anxiety is a very real and measurable problem for EFL students,
weakening confidence, reducing participation, and lowering comfort during language learning.
Understanding these patterns constitutes a necessary step toward the formulation of instructional
approaches that avoid putting undue pressure on students while considering their emotional
welfare in grammar learning,.

CONCLUSION AND IMPLICATIONS

The findings of this study prove that grammar anxiety is a significant and measurable
affective factor among fourth-semester ELESP students who study at Universitas Negeri
Gorontalo. The highest number of students reported a moderate level of grammar anxiety; thus,
while grammar learning puts significant cognitive and emotional burdens on students, it does not
prohibit them from participating in classroom activity or pursuing their academic goals. The closer
analysis of the three sub-scales points out that the Emphasis on Grammar Learning is a strong
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predictor of anxiety, which places emphasis on and reflects the stress one feels facing grammar
rules, demands for accuracy, and evaluative activities. Learner Beliefs contributed the second
highest, suggesting that confidence and self-concept of learners remain influential in shaping their
emotional responses. On the contrary, Grammar Learning Experience contributed the least,
suggesting that prior exposure to grammar instruction is generally or positively neutral for most
students.

The triangulation of quantitative and interview data confirms that grammar anxiety is a result
of an interaction among academic expectations, internal beliefs, and previous learning conditions.
These findings emphasize the necessity for instructional approaches that balance the demands for
accuracy with supportive learning environments. Such an approach can possibly mitigate the risk
of anxiety building up to levels detrimental to performance by reducing evaluative pressure,
incorporating communicative grammar activities, and offering constructive feedback.

In essence, this study suggests that grammar anxiety may act as a potential psychological
barrier that can influence learners’ engagement and achievement in the EFL context, although
further experimental research is needed to confirm its causal effects.
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