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 Background: The implementation of the Audio-Lingual Method is crucial in 
teaching Arabic vocabulary. Therefore, careful planning, precise implementation, 
and accurate evaluation are necessary to achieve optimal learning outcomes. 
Purpose: To describe the three main steps: Planning, Implementation, and 
Evaluation, as well as the supporting and inhibiting factors in the application of the 
audio-lingual method for Year 10 students at MAN Kota Pekalongan. 
Method: This research is qualitative, with data sourced from Arabic language 
teachers, the Deputy Curriculum Head, the Principal, and students. Data collection 
techniques refer to the theory by Miles and Huberman, which includes data 
reduction, data display, and conclusion drawing. 
Results and Discussion: The findings indicate that the planning stage includes the 
preparation of teaching administration, lesson plans, and teaching materials. The 
implementation activities begin with classroom organisation, presentation of learning 
objectives, and delivery of lesson content. Evaluation is used to assess students’ 
understanding of vocabulary through relevant exercises. Challenges faced in the 
application of this method include limited facilities, low student interest, and the 
heavy administrative burden on teachers, which hinders effective teaching. 
Conclusions and Implications: The conclusion of this research shows that 
although the Audio-Lingual Method has great potential in teaching Arabic 
vocabulary, various challenges need to be addressed to enhance its effectiveness. The 
implications of this research include the need for adequate support facilities, 
increased student motivation, and a reduction in the administrative burden for 
teachers. With these steps, it is hoped that Arabic language teaching can become 
more effective and engaging for students. 
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  ABSTRAK 

  Latar Belakang: Implementasi Metode Audio Lingual sangat penting dalam 
pengajaran kosakata Bahasa Arab. Untuk itu, diperlukan perencanaan yang matang, 
implementasi yang tepat, dan evaluasi yang akurat guna mencapai hasil pembelajaran 
optimal 
Tujuan: Untuk mendekripsikan tentang tiga langkah utama: Perencanaan, 
Implementasi, dan Evaluasi, serta faktor pendukung dan menghambat penerapan 
metode audio-lingual pada Siswa Kelas Ke-10 di MAN Kota Pekalongan. 
Metode: Jenis penelitian ini bersifat kualitatif, dengan sumber data yang diperoleh 
dari guru bahasa Arab, Wakil Kepala Kurikulum, Kepala Sekolah, dan siswa. Teknik 
pengumpulan data mengacu pada teori Miles dan Huberman, meliputi pengurangan 
data, penyajian data, dan penarikan Kesimpulan.  
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Hasil dan Pembahasan: asil penelitian menunjukkan bahwa tahap perencanaan 
mencakup persiapan administrasi pengajaran, rencana pelajaran, dan materi ajar. 
Kegiatan implementasi dimulai dengan pengaturan kelas, presentasi tujuan belajar, 
dan penyampaian konten pelajaran. Evaluasi digunakan untuk menilai pemahaman 
siswa terhadap materi kosakata melalui latihan yang relevan. Tantangan yang dihadapi 
dalam penerapan metode ini, seperti fasilitas yang terbatas dan minat siswa yang 
rendah, serta beban administratif yang berat pada guru, menghambat efektivitas 
pengajaran. 
Kesimpulan dan Implikasi: Kesimpulan dari penelitian ini menunjukkan bahwa 
meskipun Metode Audio Lingual memiliki potensi besar dalam pengajaran kosakata 
Bahasa Arab, berbagai tantangan perlu diatasi untuk meningkatkan efektivitas 
penerapannya. Implikasi dari penelitian ini mencakup perlunya dukungan fasilitas 
yang memadai, peningkatan motivasi siswa, serta pengurangan beban administratif 
bagi guru. Dengan langkah-langkah ini, diharapkan pengajaran bahasa Arab dapat 
lebih efektif dan menarik bagi siswa. 

Kata Kunci  Penerapan; Metode Audio-Lingual; Mengajarkan Kosakata 
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INTRODUCTION 

Vocabulary is part of the language elements that we need to learn. Because with vocabulary 
we can speak and interact with everyone clearly and correctly.[1] The ability to master vocabulary 
is important in language teaching, especially Arabic vocabulary which has a good derivation of 
meaning.[2], [3]   Arabic vocabulary mastered by language learners can give a positive message to 
someone as a suggestion of communication both orally and in writing with the vocabulary they 
have.[4], [5]   As we know the Arabic vocabulary is called al-mufradat. 

In the learning process, mufradat requires learning methods that support student success in 
teaching and learning activities.[6], [7] This is a challenge for teachers to improve the quality of 
education, especially in learning methods. In addition, the ability of a teacher influences the 
selection of the right learning method to be applied in the learning process in the classroom.[8]–
[10][11] 

The novelty of this research lies in its focus on the implementation of the Audio-Lingual 
Method in teaching Arabic vocabulary at the secondary school level, specifically at MAN 
Pekalongan. While the Audio-Lingual Method has been widely studied in language teaching, there 
is a gap in the literature on its application in the Arabic language context in Indonesia. This research 
aims to fill this gap and provide insights into the effectiveness of the method and the factors that 
support or hinder its implementation in the local context. The significance of this study lies in its 
potential to contribute to the improvement of Arabic language teaching practices, particularly in 
the areas of vocabulary acquisition and the selection of appropriate teaching methods. 

The gap in methods in Arabic learning is one of the obstacles that creates a gap between 
expectations and reality in Arabic language learning, especially in listening skills.[12]–[15] Because 
method is the path that teachers take to deliver lessons to students.[15],[16],[17] There are several 
ways to improve your listening skills. The application of these learning methods is adjusted to the 
pedagogical skills chosen by the teacher for language learning and possessed.[19], [20] 

The audiolingual method of teaching Arabic is called Tariqah as-sam'iyyah ash-syafawiyyah.[21]  
The audiolingual method is an Arabic teaching method that prioritizes listening skills (maharah 
istima') [22], [23] and speaking skills (maharah kalam) that students have previously done, namely 
reading skills (maharah qira' ah) and writing skills (maharah kitabah). In this case, a student is required 
to listen to a mufradat, then pronounce it properly and repeat it until mastering the mufrodat 

https://creativecommons.org/licenses/by-nc-sa/4.0/
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properly and correctly. 

MAN Pekalongan Regency is one of the educational institutions with a madrasah aliyah level 
in Pekalongan Regency. More precisely located in the Islamic center complex Jl. 113 Capgawen, 
East Kedungwuni District. This madrasah is one of the MA madrasahs that has implemented an 
independent curriculum since 2021/2022 for grades X and XI. Meanwhile, class XII uses the 
revised edition of the 2013 curriculum and is based on KMA 183 of 2019 and KMA 184 of 2019. 
At this time MAN Pekalongan Regency has experienced good development from academic and 
non-academic fields. Thus, the head of the madrasah provides guidance and direction to staff and 
teachers to improve the quality of the main learning in learning methods. 

 Based on the results of interviews in initial observations, it can be said that the application 
of the Audio Lingual Method to the mufradat learning of grade X students of MAN Pekalongan is 
generally quite good, but there are several problems encountered such as from the interest in 
student learning motivation, student unfocus in following the learning process and lack of learning 
infrastructure. Thus, maximization efforts are needed by teachers who teach Arabic subjects so 
that students can understand the mufradat taught. 

LITERATURE REVIEW  

The Audio-Lingual Method has been widely recognized in the field of language teaching as 
an effective approach for developing vocabulary and oral communication skills. This method, 
which is also known as the as-sam'iyyah ash-syafawiyyah method in the Arabic language context, is 
rooted in the principles of behavioral psychology, emphasizing the formation of language habits 
through repetition and reinforcement. [24]  

Previous studies have explored the application of the Audio-Lingual Method in various 
language learning contexts, including Arabic. A thesis by Arina Rahmatika examined the use of this 
method in learning maharah kalam (speaking skills) at the MTs Ribatul Muta'allimin Pekalongan in 
2019 and found it to be effective in helping students pronounce Arabic vocabulary.[25] Similarly, 
Saudri Muslihah's thesis investigated the purpose and implementation of the as-sam'iyyah ash-
syafawiyyah method in storytelling learning at Madrasah Tsanawiyyah Mu'allimat Muhammadiyah 
Yogyakarta.[26] 

Furthermore, a journal article by Muhammad Rifian Panigoro in the 'A jamiy: Journal of 
Arabic Language and Literature highlighted the potential of the as-sam'iyyah ash-syafawiyyah 
method in increasing students' mufradat (vocabulary) treasury. [27] Additionally, a study by Chilma 
Muthia in the Arabic Qishmul journal explored the development of audiolingual methods in 
maharah istima' (listening skills) at MTS Wahid Hasyim Malang, indicating that this method can 
improve students' cognitive abilities, such as their proficiency in seeing, remembering, and thinking 
in listening skills.[28]  

These previous studies provide a strong foundation for the current research on the 
implementation of the Audio-Lingual Method in teaching Arabic vocabulary to tenth-grade 
students at MAN Pekalongan. The researcher aims to explore the planning, implementation, and 
evaluation of the Audio-Lingual method in this specific context, as well as the supporting and 
inhibiting factors that influence its effectiveness. This study seeks to contribute to the existing 
literature by offering insights into the practical application of the Audio-Lingual method in teaching 
Arabic vocabulary at the secondary school level in Indonesia. 

The ability to master vocabulary is a crucial aspect of language learning, especially in the 
context of Arabic, which has a rich derivation of meaning. Arabic vocabulary mastered by language 
learners can positively impact their ability to communicate effectively, both orally and in writing 
[4], [5]. However, the selection of appropriate teaching methods remains a challenge for educators, 
as it directly influences the success of teaching and learning activities.[29] 
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In the case of MAN Pekalongan, the researcher intends to investigate the implementation of 
the Audio-Lingual Method in teaching mufradat (vocabulary) to tenth-grade students. This research 
aims to fill the gap in the literature regarding the application of the Audio-Lingual Method in the 
Arabic language context in Indonesia and provide insights into its effectiveness and the factors that 
support or hinder its implementation in the local setting. The significance of this study lies in its 
potential to contribute to the improvement of Arabic language teaching practices, particularly in 
the areas of vocabulary acquisition and the selection of appropriate teaching methods. 

METHOD 

The research method used by researchers is qualitative research[30], [31] with a type of field 
research approach.[32], [33] Data sources obtained by researchers include 2 data sources, namely 
primary data sources and secondary data sources. Primary data sources are data sources obtained 
directly from the first source. namely Arabic teachers and grade X students of MAN Pekalongan 
Regency. Secondary data sources are data sources obtained indirectly on the subject of research, 
such as; Literature books related to the object of research journals, scientific papers, and so on. 
[36] 

 In this research method, researchers go directly to the research site to obtain information 
and data in the form of observation, interviews, and documentation. According to Miles and 
Huberman. There are steps in data collection techniques to expose data information so that they 
know how the Application of the Audio-Lingual Method to mufradat learning for grade X MAN 
students in Pekalongan Regency. 

First, data and information obtained in the operation during the learning process in class are 
collected. Second, researchers reduce data by sorting and selecting research results to be used as a 
basis for observation and interviews. After reducing the data, researchers obtain relevant data so 
that they can be used in the application of audiolingual methods to mufradat learning adjusted to 
the research objectives. Third, the data are classified correctly, and conclusions are drawn according 
to the data information obtained. 

 

RESULT AND DISCUSSION 

1. Planning Stage: Before the learning process, planning is required. The planning prepared 
such as learning administration with the aim of the learning process can run optimally and 
more efficiently. The form of learning administration is in the form of teaching modules, 
teaching materials, learning materials, learning media, and even learning methods. The 
mufradat learning material in chapter 4 of the even semester with the title ة يَّ حَيَاتُ اليَوْم ِّ

ْ
 which   ال

has the meaning of "daily life".  
 
 
 
 
 
 
 
 

 
 
 

Picture 1. Mufradat Learning Material 
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2. Stages of Implementation: There are 3 core activities in the Application of the Lingual 
Method to student mufradat learning as follows: 
 
a. Opening Activities  

In this activity, the teacher pays attention to the condition of students and conducts 
attendance, ice-breaking, and pre-tests. After the activity was carried out, the teacher 
then conveyed the objectives of mufradat learning and how the application of the Audio-
lingual method to mufradat learning for class X MAN students of Pekalongan Regency. 

b. Core Activities 
In this core activity, the teacher gave a presentation of material about  ة يَّ حَيَاتُ اليَوْم ِّ

ْ
 usingال

the Application of Audio Lingual Method to learning mufradat ة يَّ حَيَاتُ اليَوْم ِّ
ْ
 following the ,ال

implementation of this activity: 
1) The teacher recites the mufradats repeatedly by paying attention to the makharijul of 

the letters mufradat. With the intention that students can listen well and imitate the 
mufradat stimulus pronounced by the teacher properly and correctly. 

2) After students can grasp the stimulus given by the teacher, students can replicate it 
again and again. 

3) Then after students can understand the mufradat which is a response stimulus, the 
teacher teaches the meaning of the translation of the mufradat. 

c. Finally, students recite the mufradat along with the translation of the mufradat. Example: 

ة يَّ حَيَاتُ اليَوْم ِّ
ْ
 : ال

ٌ
سْتَاذ

ُ
 الأ

 : 
ُ
يْذ م 

ْ
ل  
ة التِّ يَّ حَيَاتُ اليَوْم ِّ

ْ
ال  

d. End/Closing Activities 
At this stage, the teacher gives the opportunity to students to ask questions about the 
learning material that has been taught. If students are able to understand, the teacher 
provides practice questions (tadribat) about mufradat as evaluation material.  The example 
questions are as follows: 

!  ةلى اللغة الاندونيسي  إترجم    و الخطاء ثم  أسين صحيح و اختر بين الق  

عَامٌ 1
َ
م   / . ط

َ
أ
َ
مٌ / ط

َ
أ
َ
ط  

رُوْبَاتُ 2
ْ
ش
َ ْ
صْرُوْبَات   . الْ

َ
زْرُوْبَات  / الْ

َ ْ
/ الْ  

رَازٌ 3 رَازٌ  /. ت  ط   

4 
ٌ
هَة اك 

َ
  . ف

ٌ
هَة اق 

َ
/ ف  

  . مَقَاسٌ 5
ٌ
/ مَقَاصٌ / مَقَاث  

6 
ُ
بَة
ْ
ل
ُ
   /. الأ

ُ
بَة
ْ
عُل
ْ
ال  

7 
ٌ
اث مَّ

ُ
اشٌ  /. ق مَّ

ُ
ازٌ  ق مَّ

ُ
/ ق  

8 . 
ٌ
نْف   /س 

ٌ
نْف  / ص 

ٌ
نْف ث   

عْرُ 9 عْرُ  . س  عْرُ/ ث  / ص   

وْقُ . 10 وْقُ  /السُّ
ُّ
وْقُ/ الث

الصِّْ  
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In the example question above, students are expected to be able to do and choose the 
correct and correct answers among the wrong answers. Students answer choosing the right 
mufradat by circling or underlining the right mufradat and according to what the Arabic 
teacher said then students write translations of the mufradats above. 

 

3. Evaluation Stage: The teacher provides tadribat (question exercises), besides that, the 
teacher uses Arabic games such as "whispering chains" as material for maximizing the 
application of the Audio-lingual method to mufradat learning for grade X MAN students in 
Pekalongan Regency. This whispering chain game is suitable to prioritize maharah istima' 
and maharah kalam students at the Madrasah Aliyah level. Here are the steps of the 
whispering chain game: 
a. The teacher divided the students into 5 groups consisting of 2 groups of men and 3 

groups of women. 
b. To make it easier for teachers to divide 2 rounds, first groups of 1 and 2 men to play. 
c. After being divided into 5 groups, the teacher ordered each group to line up in a vertical 

line. 
d. The line leader was allowed to understand and memorize the mufradat given by the 

teacher for 2 minutes to understand it. 
e. After 2 minutes, the game starts, and the leader of the line must notify the friend behind 

him by whispering for 1 minute. 
f. the student at the end of the line must say the mufradat that he has heard properly and 

correctly. 
g. The group that answers the fastest and correctly is the winner. 
h. The same goes for girls' play groups. 
i. Finally, if between the two groups of men and women, there is a winner, then proceed 

to the final round according to the rules of the game that have been explained. 
 

The examples of problems in the whispering chain game are: 

جَ 
ْ
سُ ال ب 

َ
لَ
َ ْ
ونَ الْ

ُ
تَك ا ل 

ً
مَاش

ُ
يَ ق ر 

َ
ت
ْ
ش
َ
ت ِّ سَرُورٍ ل  ل 

ُ
ك  ب 

ِّ
ز ي 

َ
رْك
َ ْ
وق  الْ

ى السُّ
َ
ل تَهَا إ 

ْ
خ
ُ
قُ أ رَاف 

ُ
 ت
ُ
يجَة د 

َ
رَازٍ  خ ط   ب 

ُ
زَة اه 

. يْن 
امَّ
َ
 وَمَقَاسٍ ت

“Khadijah menemani adiknya ke pasar pusat dengan penuh kegembiraan untuk membeli kain agar pakaian jadi 
dengan model dan ukuran yang sempurna.” 

In addition to the whispering chain game, there are other efforts such as the use of Aleef 
Indonesia media. This Aleef Indonesia media contains exercises on mufradat learning questions 
related to a particular chapter both in the form of questions, multiple choice, right and wrong 
questions, explanations, and maharah istima' questions.  

The discussion activities are to find answers to difficult questions to do. For example, when 
there are practice questions related to mufradat that have just been taught students find it difficult 
to know the mufradat and its translation. Like the following mufradat: 

بٌ   مُحَاس 

In mufradat means “Accountant”. In its Application, student are still compused,    ٌب   مُحَاس 
about translating the mufradat above only having one translation or more than one translation. After 

a discussion that mufradat ب  means accountant, financial bookkeeper, and treasurer. These مُحَاس 

efforts can provide knowledge to students about newly known mufradat. 
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 Based on the three main activities of the Application of the Audio-Lingual Method to 
mufradat learning for grade X MAN students of Pekalongan Regency in its application, the 
advantages and disadvantages of applying the audiolingual method can be known as follows: 

The advantages of applying the Audio-lingual method to student mufradat learning include, 
first, students are more precise in pronouncing mufradat which is used as a stimulus by Arabic 
teachers. Second, students can distinguish the sound of letters in mufradat heard by students. Third, 
the classroom becomes alive because students always actively respond to the stimulus that has been 
taught. Fourth, students can know the translation or meaning of the mufradat that has been used as 
a response stimulus.  

As for the disadvantages of the application of the Audio-Lingual Method to mufradat learning 
such as student activity is pseudo-activeness meaning that students only actively respond to teacher 
stimuli, students experience difficulties in mufradat that have not been taught before, and there is 
boredom and sleepiness in students because students always respond continuously to the stimulus 
given by the teacher. 

CONCLUSION AND IMPLICATIONS 

 The application of the Audio-lingual Method in learning mufradat for class X MAN students 
of Pekalongan Regency in general learning can be said to be quite good. In its application, teachers 
carry out 3 main activities consisting of planning as evidence of self-preparation in teaching and 
learning activities. In an implementation, teachers deliver mufradat material by learning planning 
that has been designed in learning administration and apply audiolingual methods to find out the 
condition of students through stimulus responses. Evaluation, at this stage, the teacher provides 
patterns of practice questions (tadribat) related to the mufradat taught and the teacher provides 
efforts to maximize mufradat learning so that the teacher knows the advantages and disadvantages 
of using the method, among the advantages of this method is that students are better able to 
pronounce the appropriate letter sounds and can distinguish other mufradat sounds. The drawback 
is that students cannot necessarily know other mufradat that have not been taught so learning seems 
more monotonous, besides that teachers also find it difficult to develop the implementation of 
other methods or media because of the heavy administrative burden that must be met by them. 

This research provides insights into the practical application of the Audio-Lingual Method 
in teaching Arabic vocabulary at the secondary school level in Indonesia. The findings obtained 
can contribute to the improvement of Arabic language teaching practices, particularly in vocabulary 
acquisition and the selection of appropriate teaching methods. The results of this research can 
serve as a reference for Arabic language educators to optimize the implementation of the Audio-
Lingual Method and combine it with other suitable teaching methods or media, in order to enhance 
the effectiveness and enthusiasm of students in learning Arabic vocabulary. 

BIBLIOGRAPHY 

[1] L. Syamsiyah and D. Diana, “Efektivitas Media Fuzzy Felt untuk Meningkatkan Kosakata 
Anak Usia Dini,” J. Obs.  J. Pendidik. Anak Usia Dini, vol. 6, no. 4, pp. 2700–2710, 2022, doi: 
10.31004/obsesi.v6i4.1421. 

[2] J. Fikar, M. Tahir, and Nurhayati, “Efektivitas Penerapan Metode Make a Match dalam 
Pembelajaran Mufrodat Bahasa Arab Pada siswa,” J. AS-SAID, vol. 2, no. 1, pp. 176–188, 
2022. 

[3] N. Pratama, M. S. Tampubolon, and K. Khanafi, “Problematika Pembelajaran Mahasiswa 
Lulusan Sekolah Umum pada Program Studi Pendidikan Bahasa Arab di Sekolah Tinggi 
Ilmu Tarbiyah Madani Yogyakarta,” J. Ilmu Pendidik. dan Sains Islam Interdisip., vol. 1, no. 2, 
pp. 117–124, 2022, doi: 10.59944/jipsi.v1i2.45. 

[4] I. L. Umroh, “Pengaruh Penggunaan Media Flash Card Terhadap Pembelajaran Kosa Kata 



 The Implementation of the Audio-Lingual Method … | © Syafa’atul Maulida 

 

   8   | ELOQUENCE: Journal of Foreign Language    

Bahasa Arab (Study Eksperimen Terhadap Siswa Kelas 1 SD Negeri Tlogorejo Sukodadi 
Lamongan),” Dar el-Ilmi, vol. 6, no. 1, pp. 39–58, 2019, doi: 
https://doi.org/10.52166/dar%20el-ilmi.v6i1.1467. 

[5] M. Arif, “Efektivitas Media Pembelajaran dalam Penguasaan Kosa Kata Bahasa Arab,” `A 
Jamiy  J. Bhs. dan Sastra Arab, vol. 9, no. 1, p. 1, 2020, doi: 10.31314/ajamiy.9.1.1-15.2020. 

[6] T. Ninoersy, T. Za, and N. Wathan, “Manajemen Perencanaan Pembelajaran Bahasa Arab 
Berbasis Kurikulum 2013 Pada SMAN 1 Aceh Barat,” FITRAH J. Kaji. Ilmu-ilmu Keislam., 
vol. 05, no. 1, pp. 83–102, 2019, doi: http://dx.doi.org/10.24952/fitrah.v5i1.1759. 

[7] Didin Syamsudin, Muhammad Rizki Maulana Putra, Elis Mukhlisoh Said, and Nenden 
Fardatussolihat, “Implementasi Metode Bernyanyi Pada Pembelajaran Bahasa Arab di MIN 
1 Bogor,” Tatsqifiy J. Pendidik. Bhs. Arab, vol. 4, no. 1, pp. 52–62, 2023, doi: 
10.30997/tjpba.v4i1.7482. 

[8] I. D. Lestari, “Peranan Guru Dalam Penggunaan Media  Pembelajaran Berbasis Information 
And Communication Technology (ICT) Di SDN RRI Cisalak,” SAP (Susunan Artik. 
Pendidikan), vol. 3, no. 2, pp. 137–142, 2018, doi: 10.30998/sap.v3i2.3033. 

[9] H. Hotimah, “Penerapan Metode Pembelajaran Problem Based Learning Dalam 
Meningkatkan Kemampuan Bercerita Pada Siswa Sekolah Dasar,” J. Edukasi, vol. 7, no. 3, 
p. 5, 2020, doi: 10.19184/jukasi.v7i3.21599. 

[10] Asmarika, A. Husin, Syukri, Wismanto, and R. Qanita, “Mengasah Kemampuan Softskills 
dan Hardskills Calon Guru SD/MI pada Metode Microteaching melalui Pengembangan 
Media Visual Mahasiswa PGMI UMRI,” J. Hikmah J. Pendidik. Islam, vol. 11, no. 1, pp. 282–
300, 2022, doi: http://dx.doi.org/10.55403/hikmah.v11i1.498. 

[11] D. S. Sitorus and T. N. B. Santoso, “Pemanfaatan Quizizz Sebagai Media Pembelajaran 
Berbasis Game Pada Masa Pandemi Covid-19,” Sch. J. Pendidik. dan Kebud., vol. 12, no. 2, 
pp. 81–88, 2022, doi: 10.24246/j.js.2022.v12.i2.p81-88. 

[12] M. Jailani and M. Huda, “Penyelarasan dan Penyebaran Pelajaran Bahasa Arab Universal di 
Lembaga Pendidikan Formal dan Pondok Pesantren di Indonesia,” J. Edutrained  J. Pendidik. 
dan Pelatih., vol. 7, no. 2, pp. 145–161, 2023, doi: 10.37730/edutrained.v7i2.248. 

[13] S. Yusuf, A.-A. 1 , S. Putra, and S. Mokodenseho, “Penggunaan Metode Audiolingual 
dalam Maharah Istima’ di Madrasah Tsanawiyah Al-Kahfi Hidayatullah Surakarta,” J. Educ. 
Res., vol. 4, no. 4, pp. 1839–1845, 2023, doi: https://doi.org/10.37985/jer.v4i4.530. 

[14] L. fatra Nurlaela, “Problematika Pembelajaran Bahasa Arab pada Keterampilan Berbicara di 
Era Revolusi Industri 4.0,” J. Bind. Sastra Nas. Bhs. Arab, vol. 6, no. 2, pp. 552–568, 2020. 

[15] M. Sholeh and K. Jamil, “Efektivitas Penggunaan Metode Audiolingual Untuk 
Meningkatkan Keterampilan Mendengar Siswa SMP Kelas 2,” J. Educ. Res., vol. 4, no. 3, pp. 
1241–1250, 2023, doi: 10.37985/jer.v4i3.312. 

[16] A. Hamid, “Berbagai Metode Mengajar bagi Guru dalam Proses Pembelajaran,” J. Penelit. 
Sos. dan Keagamaan, vol. 9, no. 2, p. 2, 2010. 

[17] Ratna Widian Ningke and Eko Subiantoro, “Implementasi Metode Hiwar pada Mata 
Pelajaran Pendidikan Agama Islam dan Budi Pekerti,” J. Ris. Pendidik. Agama Islam, pp. 103–
108, 2022, doi: 10.29313/jrpai.v2i2.1480. 

[18] A. S. Harahap, “Metode Pendidikan Islam Dalam Perspektif Filsafat Pendidikan Islam,” J. 
Hikmah, vol. 15, no. 1, pp. 13–20, 2018. 

[19] S. Suwandi, “Pedagogi Genre dan Sibergogi dalam Pembelajaran Bahasa Indonesia di Era 
Digital untuk Mewujudkan Kompetensi Multiliterasi Siswa,” Semin. Nas. Pendidikan, Univ. 



 The Implementation of the Audio-Lingual Method … | © Syafa’atul Maulida 

 

   9   | ELOQUENCE: Journal of Foreign Language    

Timor, pp. 191–210, 2022. 

[20] L. Farid, I. ., Yulianti, R. ., & Nulhakim, “Implementasi Kurikulum Dalam Pembelajaran 
Khususnya Pada Muatan 5 Bidang Studi Utama Di Sekolah Dasar,” J. Pendidik. dan Konseling, 
vol. 4, no. 6, pp. 1349–1358, 2022, doi: https://doi.org/10.31004/jpdk.v4i6.10612. 

[21] R. N. Fauziah and Muhammad Afthon Ulin Nuha, “Penerapan Metode As-Sam’iyyah Asy-
Syafawiyah Untuk Meningkatkan Keterampilan Berbicara Bahasa Arab Peserta Didik,” J. 
Bhs. dan Pendidik. Bhs. Arab, vol. 5, no. 2, pp. 1–23, 2023, doi: 
https://doi.org/10.53515/lan.v5i2.5682. 

[22] Kamaruddin, N. Said, and Lindayana, “Penggunaan Metode Audio-Lingual dalam 
Meningkatkan Kemampuan Berbicara Bahasa Arab Siswa Kelas VII MTs Benteng Lombok 
Tengah Tahun Ajaran 2022/2023,” Annaba Pemikir. Pendidik. Islam. Pembelajaran dan 
Pengajaran, vol. 2, no. 1, pp. 40–49, 2023. 

[23] J. Lukito, “Pengembangan Strategi Pembelajaran Menggunakan Metode Audio-Lingual 
untuk Meningkatkan Kemampuan Siswa dalam Memahami Bahasa Arab,” vol. 6, pp. 
12356–12363, 2022. 

[24] R. Efendi, N. Wahdah, K. Kamaludin, A. Sadikin, A. Asmawati, and S. Sardimi, 
“Application of Audiolingual Method in Active Arabic Language Learning for Visually 
Impaired Students,” Al-Ta’rib  J. Ilm. Progr. Stud. Pendidik. Bhs. Arab IAIN Palangka Raya, vol. 
11, no. 2, pp. 309–320, 2023, doi: 10.23971/altarib.v11i2.7544. 

[25] M. Ritonga, A. Armini, J. Julhadi, M. H. Rambe, and M. N. Jaffar, “Audiolingual Method in 
Arabic Learning,” J. Al Bayan J. Jur. Pendidik. Bhs. Arab, vol. 15, no. 1, pp. 244–260, 2023, 
doi: 10.24042/albayan.v15i1.15449. 

[26] M. Zarkani, “Efetivitas Metode Sam’iyah Wa Syafawiyah Dalam Pengajaran Bahasa Arab,” 
J. al-Amin–Kajian Pendidik. dan Sos. Kemasyarakatan, vol. 5, no. 2, pp. 190–201, 2020, [Online]. 
Available: http://ejournal.kopertais4.or.id/sasambo/index.php/alamin/article/view/4105 

[27] M. R. Panigoro and A. R. A. Saputera, “Implementasi Metode Sam’iyah Syafahiyah Pada 
Siswa Sebagai Upaya Meningkatkan Kemampuan Penguasaan Mufradat,” `A Jamiy  J. Bhs. 
dan Sastra Arab, vol. 9, no. 2, p. 164, 2020, doi: 10.31314/ajamiy.9.2.164-178.2020. 

[28] F. Rahmanita, L. Fitriani, and A. Mubaligh, “Application of The Audiolingual Method in 
Learning Arabic Speaking Skills,” vol. 5, no. 2, pp. 86–93, 2024. 

[29] T. Musthofa and R. Fauziah, “Arabic Phonological Interventions with Mimicry-
Memorization Learning Method: A Review on Evidence-Based Treatment,” J. Pendidik. Teor. 
Penelitian, dan Pengemb., vol. 6, no. 1, p. 96, 2021, doi: 10.17977/jptpp.v6i1.14396. 

[30] D. Assyakurrohim, D. Ikhram, R. A. Sirodj, M. W. Afgani, and M. Waruwu, “Pendekatan 
Penelitian Pendidikan: Metode Penelitian Kualitatif, Metode Penelitian Kuantitatif dan 
Metode Penelitian Kombinasi (Mixed Method),” J. Pendidik. Tambusai , vol. 7, no. 1, pp. 
2896–2910, 2023, doi: 10.47709/jpsk.v3i01.1951. 

[31] M. Waruwu, “Pendekatan Penelitian Pendidikan: Metode Penelitian Kualitatif, Metode 
Penelitian Kuantitatif dan Metode Penelitian Kombinasi (Mixed Method),” J. Pendidik. 
Tambusai , vol. 7, no. 1, pp. 2896–2910, 2023. 

[32] T. A. Saputra, “Bentuk Kecemasan Dan Resiliensi Mahasiswa Pascasarjana Aceh-
Yogyakarta Dalam Menghadapi Pandemi Covid-19,” J. Bimbing. Dan Konseling Ar-Rahman, 
vol. 6, no. 1, p. 55, 2020, doi: 10.31602/jbkr.v6i1.2941. 

[33] Y. Yusanto, “Ragam Pendekatan Penelitian Kualitatif,” J. Sci. Commun., vol. 1, no. 1, pp. 1–
13, 2019, doi: http://dx.doi.org/10.31506/jsc.v1i1.7764. 



 The Implementation of the Audio-Lingual Method … | © Syafa’atul Maulida 

 

   10   | ELOQUENCE: Journal of Foreign Language    

[34] I. R. N. Hula and Z. P. Mariana, Ana, “Pengembangan Hybrid Learning berbasis Aplikasi 
Computer Assisted Test (CAT) pada Program Arabic Proficiency Test,” Tadbir J. Manaj. 
Pendidik. Islam, vol. 9, no. 1, pp. 103–125, 2021, doi: 
https://doi.org/10.30603/tjmpi.v9i1.2063. 

[35] Adtman A. Hasan dan Umi Baroroh, “Pengembangan Media Pembelajaran Bahasa Arab 
Melalui Aplikasi Video Scribe Dalam Meningkatkan Motivasi Belajar Siswa,” vol. 9, no. 2, 
pp. 140–155, 2019. 

[36] Z. Dali, D. Damhuri, and M. Nur Iman, “The Effect of Puzzle Media on Arabic Learning 
Outcomes of Grade IV Students of Madrasah Ibtidaiyah 2 Limboto,” Al-Kalim  J. Pendidik. 
Bhs. Arab dan Kebahasaaraban, vol. 2, no. 1, pp. 102–118, 2023, doi: 10.60040/jak.v2i1.20. 

 

 
 


